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KPnneth Wain's Philosophy of Ltfelong Education is an attempt
to identify a philosophical position which is consistent with the writings of thP lifdong education movement. Wain takes the position of
that rnovPITIPnt. to bP defined by UNESCO's Faure report {1972),
various commentaries and synopses of thP rPport, and the writings of
His conclusion is that Dewpy's philosophy is not only
l~t.t.orP (;elpi.
consistPnl with the essential elements of the lifelong education moverrwnt, but that. it can be used to transform lifelong education from a
loosely connPct.ed movement into a coherent 'programme.' The scare
quotes an• t.o indicate that 'programme' is to be understood in a special sPnsP, that Is, as it Js employed m Lakatos's theory of
rnPthodo logical fa lsificat.ion.
Tfw conclusion that Dewey's philosophy could be used to inform
th<' work of the lifelong education movement seems sensible enough.
ThosP sections of Wain's book which interpret Dew<'y and explicate
the connPctions between his work and the fundamental tenets of the
The same
lifelong education movement are largely unobjectionable.
cannot. bP said for most of the rest of the book in which the work of
a wide rang<' of philosophers from Aristotle to Wittgenstein and
Wain raises many
Peters to Sartre, is distorted and misrepresented.
is unable to deal
he
which
definitional and philosophical issues with
and theoretical
philosophical
of
number
bewildering
A
ad<'quately.
positions arP raised for consideration and are summarily divided into
Appearing on the 'good' side are falthe good and the bad.
sificationism, relativism (but not inconsistent forms of relativism),
hermeneutics, coherence theories of truth, pragmatism, humanism, and
th<' indistinguishability of ideology from either philosophy or scienc<'.
Existentialism falls into a gr<'y ar<'a and everything else is dismissed
as being wrong, if not morally reprehensible.
While litt.le purpose may be served by a comprehensive
cataloguing of the ways in which Wain misrepresents the work of
various philosophers, a few examples are so extreme as to demand
comment. The first. and foremost of Wain's targets of criticism are
analytic philosophers of education. The extent of his misreading of
their work is displayed from the opening pages in which he claims
that "the horizons of analytic philosophy had been set by the early
H(' go('S on to sugg('st that analytic
Wittg<'nst('in" (p. 2).
philosoph('rs ar<' guilty of "scientism," "('ssentialism," "a kind of
atomism," and ignoring questions of context and value. Given that
he quotes ('Xt.ensively from R.S. Peters' Ethics and Education, this
can only lw considered as irresponsible. The first footnote in Peters'
32

Paidettsis

