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Abstract: This article reports the results of a small-scale study examining the role of 
English language proficiency in the adaptation of Ukrainian immigrant children and 
youth to life in Saskatchewan, Canada. The main objective of the study was to 
describe issues related to English as a Second Language (ESL) proficiency as they are 
perceived by Ukrainian children and youth and by their parents. The second 
objective of the study was to explore the following factors in the adaptation process: 
age, gender, duration of stay in Canada, age upon arrival in Canada, ESL class 
attendance, school type (English as the language of instruction or bilingual), and level 
of English proficiency. A total of 60 participants (30 children/youth and 30 parents) 
took part in the study. The methodology (mixed quantitative/qualitative) involved 
semi-structured interviews with the children/youth participants, an evaluation of 
their ESL proficiency, and a questionnaire survey of parents’ views on ESL-related 
adaptation difficulties experienced by children/youth. The results demonstrated that 
most Ukrainian immigrant children/youth reported that limited English proficiency 
was a major problem for them when they moved to Canada. The results of the study 
suggest that the difficulties experienced by a child who immigrates to Canada depend 
on the child’s ESL speaking proficiency, general ESL proficiency, duration of stay in 
Canada, and age upon arrival in Canada. 

Keywords: child and youth immigrants from Ukraine, Saskatchewan, English 
language proficiency, adaptation, English as a second language. 

 
1. INTRODUCTION 
 

Canada is well-known as a “multicultural nation” (Tavares 156) because it 

is composed of many diverse groups, including “immigrants and the 
descendants of immigrants” (Edmonston 78). In the census conducted in 
2016, the proportion of immigrants in Canada was 21.9% of the country’s 
population (“Canada’s Population”). Upon settling in Canada, immigrants 
have to adjust to Canadian economic, social, and cultural norms, and the 
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majority language(s) (Berry, “Conceptual Approaches”; Juang and Syed; 
Searle and Ward). This paper focuses on adaptation by one particular under-
represented immigrant sub-group—children and youth from Ukraine 
residing in Saskatchewan—to life in Canada. We consider how these issues 
are perceived by the children and youth participants as well as by their 
parents. This choice of topic is explained by an important role of Ukrainian 
diaspora in all of the prairie provinces in Canada (see, e.g., “About 
Ukrainians: Ukrainians in Saskatchewan”) and by importance of issues of 
linguistic and cultural adaptation of immigrants, particularly of the 
vulnerable group of children and young adults. 
 

2. LITERATURE REVIEW 

Adaptation of Immigrants to the New Home Country 

The theoretical framework of this study is grounded in earlier works on 
immigrant adaptation. Adaptation of immigrants is often discussed within a 
framework of acculturation theory as one of its final stages. Acculturation 
refers to the psychological and social changes that individuals and groups 
undergo during a prolonged exposure to a different culture (Berry, 
“Acculturation: Living”; Ward and Geeraert). Immigrants can acculturate in 
bidimensional (home and target cultures) or multi-dimensional models 
(their home and more than one target culture), as shown, for example, in 
Ferguson and Bornstein’s study. Although the terms “adaptation” and 
“acculturation” are both used to describe immigrant adaptation (Fernandez-
Kelly; Perreira et al.; Ward and Kennedy, “The Measurement”), we use the 
term “adaptation” to avoid being limited by any specific acculturation model 
framework and to exclude misinterpretations of the term “acculturation” in 
the colonial sense in which the white middle class culture is “the standard” 
immigrants are expected to adhere to (Yosso 76).  

Adaptation involves psychological and sociocultural domains (Searle 
and Ward). Psychological aspects of adaptation refer to emotional states, an 
ability to cope with stress, feelings of well-being, and the degree of 
satisfaction with the new environment and one’s progress in adapting to it 
(Ward). Psychological adaptation is influenced by the immigrant’s 
personality, the amount of available social support, and the number of 
required changes in the daily routines of life (Ward and Kennedy 
“Acculturation”; Wilson et al.). Socio-cultural adaptation requires abilities to 
solve external problems in the new surroundings, to learn a new culture, to 
develop one’s social skills (Searle and Ward). Socio-cultural adaptation is 
affected by variables such as the length of residence in the host country, a 
cultural knowledge of the host country, the amount of interaction the 
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immigrant experiences with individuals from other groups, the proximity of 
the home country to the host country, and the language proficiency and 
acculturation strategies of the immigrant (Ward and Kennedy, “The 
Measurement”). 
 

Factors in the Adaptation of Adult Immigrants to the New Home Country 

Factors that can affect immigrant adaptation to a new home country include 
the immigrant’s country of origin, the linguistic proficiency of the immigrant 
in the majority language of the host country; the immigrant’s gender, age, 
age upon immigration, and the time elapsed since immigration. Since 
adaptation depends on the proximity of host and home cultures, the 
adaptation process can involve more hardship (ethnic, religious, social, 
educational stress) when the country of origin is significantly divergent, 
culturally, from the host country (Berry, “Conceptual Approaches”). Our 
study focuses on the linguistic aspects of adaptation of a particular age group 
of Ukrainian immigrants to life in Saskatchewan and contributes to building 
a more comprehensive picture of adaptation paths of immigrants. 

The first essential factor in successful psychological and socio-cultural 
adaptation is immigrant proficiency in the majority language(s) of the host 
country (Andrade; Gonzales; McKay-Semmler and Kim; Ward and Kennedy, 
“The Measurement”). Well-developed language skills allow more successful 
communication and increase the amount of interaction between the 
immigrant and the new environment, enhancing an individual’s adaptation 
(Lam; Ward and Kennedy, “The Measurement”). Insufficient language skills 
impede socialization, communication, and engagement with a new culture, 
negatively affecting adaptation (Gonzales). Immigrants in Canada with poor 
English or French proficiency experience high degrees of psychological 
stress, even after having lived in the country for a few years (Culhane; Xue). 

Gender is another factor that has been shown to affect immigrant 
adaptation to a new country (Berry et al.; Carballo). Carballo found that 
females experience more adjustment problems than males. Young 
immigrant men have been shown to psychologically adapt to a new country 
better than young immigrant women, whereas young immigrant women are 
more successful than young immigrant men at socio-cultural adaptation 
(Berry et al. 319).  

Age is a third major factor in immigrant adaptation to a new country 
(Berry et al.; Stiefel et al.). In an adult population, younger individuals tend 
to adapt to a new environment more quickly and with fewer problems than 
older individuals (Cheung et al.). In adolescent immigrants, an older age is 
associated with a higher stress level and poor mental health (Yeh et al.). 
However, with relatively few exceptions (such as Cheung et al.; Glozman and 
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Chuang; Jia et al., “English Proficiency”; Lee and Chen), most studies of 
immigrants’ adaptation in Canada have focused on adults.  

Finally, the duration of the immigrant stay in Canada is another factor in 
adaptation considered in our study. Particularly among child immigrants, 
the length of time an immigrant has lived in Canada is correlated to the 
psychological distress of that immigrant (Yang). 
 

Challenges Faced by Immigrant Children and Youth in Adaptation to a New 
Home Country 

Immigrant children and youth (hereafter defined as “youth”) are more 
vulnerable than immigrant adults, as immigrant youth face a number of 
extra challenges in their successful integration into a new society (Stodolska; 
Yeh et al.; Yang). Immigrant youth suffer from peer pressure at school, from 
difficulties in connecting to new educational systems and requirements, 
from racism and prejudice, from conflicting values of home and host cultures 
and resulting identity crisis, and from multiple cultural challenges (Berry et 
al.; Jia et al., “English Proficiency”; Mendes). Immigrant youth have to re-
establish relationships with family members and friends after relocation to 
a new country (Stodolska). These issues can lead to fear, anxiety, aggression, 
learning difficulties, and low self-esteem. Immigrant youth are more 
susceptible than adult immigrants to identity problems and to worsening 
physical and mental health, and have higher probabilities of drug use 
(Ashworth; Yang). 

Reaching a high level of proficiency in the majority language is a primary 
concern for immigrant youth (Lee and Chen). As language proficiency 
influences the academic success of immigrant youth (Portes), an inability to 
understand subject matter or teachers’ explanations often leads to poor 
academic performance (Collier). Immigrant youth have to learn the target 
language of their host country and grasp new subject matter in their courses. 
As they are measured by the same standards as students born in the host-
country (Short and Fitzsimmons), immigrant youth tend to have lower 
grades in school than youth born in the host country (Thompson et al.). 

Social aspects of youthful immigrants’ lives—such as interpersonal 
communication, making new friends, and fitting into social networks—
strongly depend on their language proficiency (Lee and Chen; Schleifer and 
Ngo; Stodolska). Youth with higher levels of English proficiency have better 
psychological health, higher self-esteem, and better functional fitness in the 
new society (McKay-Semmler and Kim; Roberts and Chen). A delay in 
acquiring the majority language(s) of the host country by immigrant youth 
can result in language barriers, low self-confidence, higher risk of 
depression, and isolation from peers (Jia et al., “English Proficiency”; Perez; 
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Portes and Zady; Roberts and Chen; Yen et al.; Yu et al.). Research has shown 
that second language acquisition among immigrant youth is affected by the 
age upon arrival, the length of stay in the host country, individual factors, the 
similarity of the first language (L1) to the second language (L2), the quantity 
and quality of L2 input, the type of school, the language used at home, and 
the density of the ethnic community (Hakuta et al.; Indefrey; Jia et al., “Long-
term Language Attainment”; Moyer; Stevens; Yang). 

Despite these challenges, child and adolescent immigrants form a 
valuable labour market source because they are more likely than their 
Canadian-born peers to complete post-secondary studies (Turcotte). 
Youthful immigrants also tend to develop bi/multicultural competencies in 
the local Canadian milieu as well as in the culture of their country of origin. 
In this way, immigrant youth contribute to social and cultural diversity in 
Canada (Turcotte). Therefore, the adaptation of immigrant children/youth 
to Canadian environment and a role of ESL skills in their adaptation process 
are highly pertinent topics with significant social outcomes. 

The majority of immigrant studies conducted in Canada deal with 
populations in the major metropolises (Lam). Our study focuses on youth 
immigrants from Ukraine who were recently brought to Saskatchewan by 
their parents. Immigrants from Ukraine started settling in Canada in the 
1890s (Kostyuk). In 2016, 3,365 Ukrainians relocated to Canada, bringing 
the number of immigrants from Ukraine residing in Canada to a total of 
73,030. Ukraine then placed fifteenth among countries originating Canadian 
immigrants. Most (90.6%) of the new immigrants made homes in Ontario, 
British Columbia, Quebec, and Alberta (“Ukrainian Immigrants”).  

Ukrainian immigration to Canada increased, beginning in 1991 after the 
collapse of the Soviet Union. Recent Canadian immigrants from Ukraine 
belong to the fourth (ongoing) wave (Makarova and Hudyma). Characteristic 
features of the recent immigration to Canada from Ukraine are high levels of 
education and professional skills and a preference for settlement in urban 
rather than rural locations (Isajiw; Kostyuk). One of the factors attracting 
immigrants to Canada from Ukraine is the support of the well-established 
Ukrainian community, with its schools, cultural and educational institutions, 
and churches (Isajiw; Kostyuk). Yet, while adjusting to their lives in the new 
home country, these immigrants experience multiple difficulties including a 
feeling of isolation, discrimination at work, and issues with communication 
resulting from insufficient English language skills (Mouzitchka).  

In Saskatchewan, the province where our study was conducted, the 
number of incoming immigrants from Ukraine increased steeply between 
2006 and 2016 (“Focus on Geography“), reaching 14,821 per year from 
2016-18; the inflow slightly declined (to 13,910 individuals) in 2019 
(Duffin). In Saskatchewan, Ukrainian youth under fifteen years of age 
comprised 22.1% (10, 615 individuals) of recent immigrants, according to 
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2016 Census data (“Focus on Geography”). Ukraine is the seventh highest 
country of origin of Saskatchewan immigrants (2.9%, 3,280 individuals), and 
the sixth highest country of origin of immigrants (2.8%, 1,320 individuals) 
(“Canada’s Population”). Saskatoon has the highest number of immigrants 
(45,160 individuals or 15.6%) and recent immigrants (18,585 individuals or 
6.4%) in the province (“Focus on Geography”). Regina, the capital of 
Saskatchewan, has the highest proportion of immigrants per total 
population (36,910 individuals or 15.9%) and recent immigrants (16,195 or 
7%) (“Focus on Geography”). 

Most of the studies addressing Ukrainian Canadians in Saskatchewan 
cover Ukrainian ethnicity and diaspora, first language and culture 
maintenance, language attitudes and narratives (Denis; Halko-Addley and 
Khanenko-Friesen; Isajiw; Klymasz; Kordan; Makarova and Hudyma), and 
the experience of adult Ukrainian immigrants on the Canadian prairies 
(Lehr; Kostyuk).We did not find detailed studies of the connections between 
English language proficiency and problems with the adjustment of Ukrainian 
immigrant youth in the Canadian environment.  

This study aims to: (1) describe adaptation difficulties faced by 
Ukrainian immigrant youth in Saskatchewan, with the focus on ESL 
proficiency-related difficulties as perceived by participants and their 
parents; (2) determine if and how ESL proficiency is related to the perceived 
adaptation of Ukrainian immigrant youth in Saskatchewan, and (3) establish 
whether other factors (age, gender, duration of stay in Canada, age upon 
arrival in Canada, ESL class attendance, language of instruction—English or 
bilingual) contribute to a successful adaptation of participants in 
Saskatchewan.  

The research questions are: 
● What challenges do Ukrainian youth in Saskatchewan name in their 

interviews as a part of their experience in the new country and 
which of these challenges are related to their level of English 
proficiency? 

● Do the factors of age, gender, duration of stay in Canada, age upon 
arrival, school type, ESL proficiency, and ESL class attendance 
contribute to a successful adaptation of Ukrainian immigrant youth 
in Saskatchewan? 
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3. METHODOLOGY 

3.1 DATA COLLECTION 

Data collection included interviews with Ukrainian youth. The subjects were 
asked about their adaptation difficulties. A questionnaire about adaptation 
difficulties encountered by immigrant youth was administered to the 
parents of the interviewees, and an English proficiency assessment was 
made of the Ukrainian immigrant youth.  
 
Interviews with Ukrainian Immigrant Youth 

Interviews are a method commonly employed to elicit research data directly 
from youthful informants (Stodolska; Yeh et al.). A face-to-face semi-
structured interview allowed us to clarify the participant’s understanding of 
the interview questions and enabled us to ask additional questions to clarify 
significant details. The interviews were recorded with a Zoom H2n Handy 
Recorder in MP 3 format, and interview transcripts were manually produced 
by the first listed author and subjected to data analysis. The interview 
included three demographic questions and thirteen research questions 
covering the main challenges related to the ESL proficiency, the level of 
adaptation to the new country, and the current language use of the 
participant (see Appendix 3). We addressed four research questions that are 
directly related to adaptation difficulties frequently encountered by 
immigrants. The interview was conducted in the language (Ukrainian or 
English) chosen by the participant. The questions were printed on a letter-
size page and read to the participant by the interviewer (the first listed 
author). 
 
Questionnaire Construction  

Questionnaires are frequently used to explore the level of immigrant 
adaptation to the host country (Feliciano; Jia et al., “English Proficiency”; 
Stodolska). Since questionnaires do not work well with young children, we 
designed a questionnaire in which parents could provide information about 
their children’s and adolescents’ English skills and their adaptation to 
Canada after immigration. The questionnaire (Appendix 4) contained thirty-
seven questions. Of these, ten questions were related to the immigrant’s 
demographics and background (section A). Research questions were 
introduced in section B (ten questions related to the immigrant’s adaptation 
in the new country and his/her ESL proficiency), section C (five questions 
asked regarding the parent’s estimate of the child’s English proficiency), 
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section D (seven questions asked about the child’s adaptation and ESL 
proficiency), and section E (five open-ended opinion questions). Due to 
article length limitations, we report only parents’ answers to the questions 
asked in section B (Appendix 4) because the parent responses in section B 
are the most crucial for understanding of the role of ESL proficiency in youth 
adaptation to Canada. The questionnaire was translated into Ukrainian, and 
the texts were verified by three individuals who are bilingual in Ukrainian 
and English. One parent of each participating youth was asked to fill out the 
questionnaire either in Ukrainian or in English. 
 
English Proficiency Assessment 

To determine whether language proficiency is involved in the reported 
issues with ESL, we conducted an English proficiency assessment of youth 
participants. The English proficiency of the participant was calculated by 
measuring vocabulary and reading skills and was evaluated with the help of 
the Nation 2001—Recognition test (“Levels Test (Recognition)”), which is 
available for free download and has a simple structure (see also Zahar et al.). 
As listening is an active interpretive process (Lynch and Mendelsohn), our 
study followed Communicative Language Teaching (CLT) comprehension-
based techniques. These techniques are grounded in skills “needed for 
constructing and communicating meaning” and are widely used to evaluate 
listening skills (Goh 188). We employed one of the common CLT listening 
response formats: multiple choice and True/False (Goh 189) following the 
pattern offered in an online listening quiz “Test Your Listening 2016.” We 
used the audio of the second part of the “Test Your Listening” online quiz (a 
story about pets that would appeal to the youthful participants), but we 
expanded the scope of the questions (from a choice between two options to 
a choice among three options) and modified the questions to make them 
more appropriate for the age range of the participants. The test was piloted 
with two participants, who had no problems completing the task. Every 
youth participant was requested to listen to the audio excerpt and answer 
fourteen follow-up listening comprehension questions (printed on one 
page). The listening skills’ score was extracted based on the number of 
correct answers to the questions.  

To evaluate the speaking skills of youth participants, we employed a 
picture-description task frequently used in previous studies to elicit speech 
samples from children (Makarova et al.; Páez). Every speech sample was 
evaluated by an independent ESL expert (a certified TEFL instructor with 
over six years’ ESL teaching experience) according to a five-point scale in 
which 5 was “excellent,” 4 – “very good”, 3 – “good”, 2 – “satisfactory”, 1 – 
“minimal skills” (See Appendices 1-2 for details of skills assessment tasks). 
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Finally, an overall language proficiency score was calculated for each 
participant as an average of their individual score for each given task 
(vocabulary/reading, speaking, and listening). 

 
Recruitment Strategies and Eligibility Requirements 

Participating immigrant youth and their parents were recruited via 
purposive sampling on a voluntary basis via posters and flyers placed in 
Ukrainian stores, the Ukrainian bilingual school, and Ukrainian churches in 
Saskatoon. The eligibility criteria for youth participants were set as follows: 

• youth eight-fourteen years old, who were born in Ukraine, were 
permanent residents of Saskatchewan, and had lived in 
Saskatchewan for at least six months; 

• youth who did not attend English courses in Ukraine apart from 
their regular school curricula. 
 

Participants 

Participants’ families immigrated to Canada from Ukraine and resided in the 
province of Saskatchewan when the data were collected. Thirty Ukrainian 
immigrant youth were interviewed and completed the English proficiency 
tasks. Participants from Saskatoon (23), Yorkton (2), Lloydminster (4), and 
North Battleford (1) took part in the study (Table 1). 
 
Table 1. Demographic information of youth participants. 
 

gender age, yrs age on arrival, 
yrs 

time in Canada, 
yrs 

school (by 
lang.) 

M F 8 to 10 11 to 15 4 to 6 7 to 14 up to 3  over 3 Engl Ukr 

17 13 15 15 15 15 15 15 20 10 

 
The questionnaire was filled out by thirty parents: twenty-seven (90%) 
mothers and three (10%) fathers between the ages of twenty-eight and forty 
years. All participants were informed about the goals of the study and their 
right to withdraw from the study. Every participating parent signed a 
consent form, and every youth participant signed an assent form. 
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3.2 DATA ANALYSIS 

Interviews with youth participants provided mostly qualitative data.  
 
Qualitative Analysis of Youth Interview Transcripts and Quantitative Analysis 
of Parents’ Questionnaire Entries 

To identify the main areas of difficulty related to English proficiency and 
adaptation experiences that Ukrainian immigrant youth encountered after 
their relocation to Canada, content analysis with open coding (Erlingsson 
and Brysiewicz) was manually performed on the transcripts obtained from 
the thirty semi-structured interviews. The researchers compiled a list of 
themes and did their coding together so that agreement could be reached 
regarding which key-words and phrases were related to which theme. 
 
Quantitative Data Analysis 

Quantitative methods (Kruskall-Wallis H test) were also used to compare 
parents’ responses to survey questions by their children’s group (broken by 
gender, age, type of school, English proficiency). We employed a Pearson 
two-tail correlation analysis to analyze the youths’ measured proficiency 
parameters vis-a-vis parents’ estimates of their children’s adaptation 
difficulties. The quantitative data from the parents’ questionnaire and the 
participating youths’ test scores were tabulated along with the social 
variables: age, gender, length of stay in Canada, choice of school, ESL class 
attendance. Statistical analyses (Kruskal-Wallis H tests and Pearson 
correlations) were performed in Microsoft Excel 2016. 
 

4. RESULTS 

4.1 ISSUES IMPEDING ADAPTATION IDENTIFIED BY UKRAINIAN IMMIGRANT YOUTH IN 

THEIR INTERVIEWS 

The transcripts of the interviews with thirty immigrant youth were analyzed 
(open coding) to identify whether the participants reported any adaptation 
difficulties connected with their level of English proficiency. Participants 
identified a range of ESL related issues in the answers to interview questions 
“Could you please tell me about the main difficulties you have experienced 
after arriving to Canada?” and “Did you have any difficulties with English?” 
Their answers are summarized in Figure 1. As ESL issues were raised in 
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answers to both questions, the answers to these two questions were 
analyzed together. 
 
Figure 1. ESL-related problems identified in interviews with immigrant 
youth. 

 

 
 

Expressing Themselves in English 

As Figure 1 shows, the most frequent difficulty encountered by almost all (26 
of 30, 86.7%) participants after their arrival in Canada was expressing 
themselves in English. Most Ukrainian immigrant youth took some English 
classes in Ukraine, but they did not acquire a basic conversational ability in 
English. Several participants reported that they remained silent at school 
during the first few weeks or months, or struggled to put together a few 
English words that they had learned at school in Ukraine (see example 1). 
One participant commented that she was frustrated by her inability to 
communicate; she attempted to talk with her teacher in Ukrainian, but the 
teacher could not understand what she said. Examples of participants’ 
responses are provided below (F/M stands for female/male; the number 
refers to the age of the participant). 
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Example 1: 

The difficulties part for me was that I went to school and I did not know lots 
of words. I didn’t understand like what the teacher said first, but then in 
four months I understood, but before the four months I could not 
understand anything (F, 8).  

Communicating with Peers and Finding New Friends 

The second most frequent difficulty outlined by Ukrainian immigrant youth 
(18, 60%) in their interviews was a problem with peer communication and 
finding new friends. The participants reported that Canadian born/raised 
youth did not want to interact, play, or make friends with them because 
Ukrainian immigrant youth did not understand English. A few participants 
observed that Canadian children sometimes were “shocked” to find out that 
a classmate did not speak English and could not understand that it was 
possible for a classmate to have no English-speaking ability. Some immigrant 
youth felt isolated because they could not understand their classmates and 
were too intimidated to talk in the new language. 
 
Example 2: 

When I just came here, there were like people that did not even like me. I 
actually had no friends up to two months I was here . . . . I have a lot of 
friends now (M, 12). 

As a result of their inability to communicate with Canadian born/raised 
youth, Ukrainian youth socialized with each other, where possible. In the 
Ukrainian bilingual school, there were more children from Ukraine with 
whom they could make friends and communicate in Ukrainian (example 3). 
However, the participants who lived in suburban areas did not have this 
opportunity; four out of thirty participants indicated that there were no 
other Ukrainian immigrant students in their classes/schools; they stated 
that the lack of immigrant students made it particularly difficult for them to 
adjust to the new environment (example 4).  
 
Example 3:  

I have better friends, and it feels here like Ukraine now. All my friends are 
Ukrainians and only one friend, she is speaking English. Sometimes, I 
understand her and sometimes if not, she translates some words in 
Ukrainian (F, 10). 
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Example 4: 

There is no one in my school to talk Ukrainian to because I am the only 
student from Ukraine in my school (F, 14). 

 
Understanding School Materials and Subject Matter 

The third most commonly identified difficulty (16, 53%) for immigrant 
youth at school was understanding the subject matter and school materials 
(such as textbooks, handouts, assignment sheets). These difficulties related 
not only to English Arts, but also to mathematics, science, and other school 
subjects. The knowledge of mathematics and science by Ukrainian 
participants was above that of their Canadian peers due to school program 
differences between the countries, but they often could not understand the 
wordings of mathematical problems, the content of the school texts (such as 
science textbooks), and the teacher’s explanations. Since understanding the 
subject matter was very hard for Ukrainian immigrant schoolchildren due to 
their low English proficiency, they reported trouble concentrating in class. 
Compared to native English speakers, Ukrainian immigrant youth needed 
more time to acquire enough English to comprehend the school textbooks. 
The result was that the Ukrainian immigrants fell behind the rest of the class 
and received low grades.  

According to the participants’ responses, these difficulties were not 
quite as severe for those who were enrolled in the Ukrainian bilingual 
schools, where they could study the subjects in Ukrainian. It was therefore 
easier for them to comprehend the subject information and the necessary 
school materials or find a teacher who spoke Ukrainian to explain something 
they did not understand (example 5). Twelve (60%) of the twenty 
participants who attended regular English schools in Saskatchewan 
reported difficulties in comprehending the subject matter, whereas of the 
ten participants who attended the Ukrainian bilingual school, only three 
(30%) reported encountering this difficulty.  
 
Example 5: 

I did not understand some questions, so I had to come to the teacher and 
ask again what it meant, and they explained it to me in Ukrainian (M, 13).  

 
Shyness and Fear of Making Mistakes while Speaking English 

Shyness and fear of making mistakes while speaking English was a less 
common problem. It was identified by nine (30%) of the participants. The 
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participants reported that although they knew that communication was 
important, due to their lack of confidence in their English skills, they felt 
stressed and were afraid to talk to their peers, their teachers, and outsiders 
for fear of making mistakes or mispronouncing words, or because their 
accent might be ridiculed (examples 6 and 7). 
 
Example 6: 

Mainly, like, older guys laughed at me, but now it doesn’t happen (M, 12). 

Example 7: 

With strangers or, like, acquaintances, I don’t really know what they talk 
about, so I just keep quiet (F, 13).  

 
Translating School Subject Matter Back and Forth 

Four participants (16.7%) reported having difficulties with translating 
school subject matter back and forth between English and Ukrainian in order 
to comprehend the subject matter (example 8). One participant indicated 
that he used his cell phone to translate. 
 
Example 8: 

I was translating every word into my language and then I was studying it in 
English, and then I was improving (M, 12). 

Four youth participants who relied on translation of school subject matter 
from English to Ukrainian and back commented on how much time it took 
them. They had to spend two or three times more time learning the subject 
matter than the English-speaking children in their classes. The participants 
enrolled in the Ukrainian bilingual school had the advantage of getting 
assistance with translating some words, expressions, or texts from 
Ukrainian Canadian classmates or teaching assistants; this was particularly 
important for them in the first stages of ESL acquisition.  
 
Specific Features of English Language Use Encountered by Participants in 
Canada 

Three immigrant youth cited challenges related to specific features of 
English use encountered in Canada: (1) the use of academic language by 
teachers and teaching assistants; (2) the Canadian accent; (3) the use of 
slang and jokes; (4) a high speech rate and variable word choices (example 
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9). One participant indicated that it was easier to communicate with other 
immigrant youth who spoke English as a second language because “they 
used not very difficult words,” but “very simple ones.” 
 
Example 9: 

They [Canadian peers of immigrant youth] use more slang, and sometimes 
I don’t understand their accents (M, 14). 

 
Cultural Differences  

Adjustment to cultural difficulties was the least frequently identified 
problem with the participants’ adjustment to life in Saskatchewan. It was 
mentioned by only one participant (3%) (example 10). It is not clear whether 
this difference directly relates to the ESL problems described above. 
 
Example 10: 

Everything was new, and it took time to learn Canadian culture (F, 13). 

 
Summary of Difficulties Immigrant Youth Faced in Adapting to a New School 
Environment 

In addition to language-related problems (reported in Figure 1 and 
summarized above), three immigrant youths found the transition to a new 
school system to be stressful at first, as they did not know what to expect. 
However, soon after moving to Saskatchewan, they found the schooling 
system more relaxing and enjoyable than the schooling system in their home 
country; the number of home assignments was much less, and the teachers 
were more friendly. In sum, the immigrant youth reported that their low 
English-speaking proficiency made adaptation to the new society difficult; it 
limited their academic performance and made it harder to build new social 
networks and make friends with peers. Many of the immigrant youth 
experienced challenges at school and needed time to get used to the new 
environment and build the confidence to speak in the English language. Each 
immigrant youth tread an individual path in acquiring the new language. 
Immigrant youth enrolled in bilingual schools made the transition a little 
more smoothly than those attending regular schools. Some of the youth 
interviewed made positive comments about schoolteachers and other school 
personnel who tried to help them with their language barrier problems and 
spoke favourably about their experiences in ESL classes.  
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4.2 ESL SUPPORT AT SCHOOLS AND ITS ROLE IN PARTICIPANTS’ ADAPTATION 

To help immigrant youth resolve the ESL-related difficulties summarized in 
section 4.1, most schools in Saskatchewan’s urban areas provide support for 
immigrants in the form of classes that teach ESL. These classes are 
commonly organized to accommodate several schools, and the children 
attend the ESL classes at the providing school with professionally trained 
ESL teachers. Some schools have ESL specialists on staff.  

Immigrant youth were asked the following questions. “Have you ever 
attended the ESL classes?” “Were the ESL classes helpful?” “In what way 
were the ESL classes helpful?” Responses to the interview questions are 
presented below. Twenty-two (73.3%) of the thirty immigrant youth 
participants attended ESL classes to improve their English skills. Of these 
twenty-two participants, fourteen (63.6%) indicated that the ESL classes 
were helpful in developing their English proficiency. 
 
Example 11: 

At school they had like . . . they had, like, a teacher that took me out and read 
with me in English and spoke with me. It did help very much (F, 10). 

The development of English language skills by the participants was partly 
due to the ESL classes, partly due to the immersion in the English language 
environment, and partly due to the participants’ own learning efforts. The 
immigrant youth interviewed testified that their new language skills helped 
to mitigate the negative language-related experiences that came with the 
adjustment to the new environment; i.e., they developed more confidence 
and social skills, built peer networks, made friends, got exposed to multiple 
cultures and traditions, and achieved higher grades and success in other 
spheres of their lives (example 12). 
 
Example 12: 

I can express myself more. When I know English, I can communicate with a 
lot of different people from different countries. They kind of open another 
world to, like, food, or, like, culture, traditions, so yeh, it is fun. You have like 
new way of meeting new friends ‘cause you know English (M, 14). 
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4.3 IMMIGRANT YOUTH PARTICIPANTS’ MOTIVATION TO ADVANCE THEIR ENGLISH 

SKILLS 

Figure 2 shows the responses of the thirty participants to the interview 
question “What is the specific motivation for you to speak fluent English?” 
The top motivations of the Ukrainian immigrant participants to achieve 
better ESL skills were (1) finding a good job (22, 73.3%), and (2) to acquire 
a higher education (19, 63.3%) (Figure 2). The third most common 
motivation was communication and interaction with peers and friends (11, 
36.7%) (examples 13, 14). One ten-year old girl responded that she wants to 
teach English to her children when she has them. 
 
Example 13: 

I think improving my English because then I will get like a better job and 
more friends to speak in English with (M, 12). 

Example 14: 

My motivation is . . . my future education. If I don’t have English, I won’t have 
an education (M, 14).  

 
Figure 2. Motivation of immigrant youth participants to learn ESL. 
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In summary, the interviews with immigrant youth demonstrate that, in 
Canada, most of them experienced difficulties expressing themselves in 
English, particularly in class, and many of them had problems understanding 
the subject matter and materials at school. Difficulties with English also 
affected their communication with peers and the ability to find friends. Some 
participants reported shyness, stress, and fear of making mistakes while 
speaking English. Spending too much time on translating school subject 
matter from English to Ukrainian was another, but less frequent, concern. 
The Canadian English language, cultural difficulties, and adapting to new 
school environments were named by one-three participants as difficulties 
they struggled with. Most participants found the ESL classes that were 
organized for them by the teachers helpful in overcoming their problems 
with communication in English.  
 

4.4. PARENTS’ PERSPECTIVES 

Here we report an analysis of the data generated by answers to the 
questionnaire filled out by thirty parents of the Ukrainian immigrant youth 
that took part in this study (see section 3.1 for a description of the 
questionnaire). Parent responses were compared with Kruskal-Wallis H 
tests across the following parent subgroups. Parents of immigrant youth 
were grouped according to: 

 
a) the age of their child (“parents of children” indicates parents of 

immigrant youth between 8-10 years old, and parents of immigrant 
youth 11-14 years old);  

b) the duration of their (and their child’s) stay in Canada (“shorter 
stay”: under three years, “longer stay”: over three years); 

c) the level of English proficiency of immigrant youth: “higher E 
scores” refers to parents of children with higher ESL proficiency; 
“lower E scores” refers to parents whose children had lower levels 
of English proficiency; there were overall and by-skill groups (i.e., 
groups related to ESL proficiency in listening, speaking, and 
vocabulary); 

d) the gender of the immigrant youth: female, male, other; 
e)  the age of the immigrant youth’s arrival in Canada: “early arrival” 

(4-6 years old) and “late arrival” (7-13 years old); 
f) the type of school the immigrant youth attended (English or 

bilingual); 
g) whose child attended or whose child did not attend ESL classes. 
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Cases where a difference between parent groups was significant are 
described in the text.  
 

4.4.1. Parents’ Perspectives of the Importance of English Language Skills for 
Ukrainian Immigrant Youth 

 
The Importance of ESL Skills for Acceptance in Canadian Society 

Question 1 of the Questionnaire (Appendix 4, part B) asked parents: “How 
important is English for your child to be accepted in Canadian society?” 
Responses to this question were: crucial (13, 43.3%), very important (10, 
33.4%), moderately important (3, 10%), slightly important (4, 13.3%); i.e., 
the majority (77%) of parents believed that knowledge of the English 
language was of high importance for their children’s acceptance in Canadian 
society. No respondents thought that knowing English was unimportant for 
their children. These responses are summarized in Figure 3. 
 
Figure 3. Parents’ opinions about the importance of English proficiency 
for an immigrant youth’s acceptance in Canadian society. 
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The Importance of ESL Skills for an Immigrant Youth’s Successful Performance at 
School  

 
Question 2 (Appendix 4 B) was “How important is English for your child’s 
good performance at school?” The participants’ answers were distributed as 
follows: crucial (8, 26.7%), very important (21, 70%), slightly important (1, 
3.3%), moderately important (0), unimportant (0) (Figure 4).  

 
Figure 4. Parents’ opinions regarding the importance of English 
proficiency in an immigrant youth’s performance at school. 
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Figure 5. Parents’ opinions about the importance of English proficiency 
in an immigrant youth’s future career. 
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Figure 6. Parents’ opinions about the importance of English proficiency 
in their immigrant child’s communication with peers and friends in 
Saskatchewan. 
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of parents who had children with lower English speaking proficiencies: 
H=21.6 (1, N=30, p<00001).  

 
Figure 7. A summary of parents’ responses to questions about ESL-
related difficulties experienced by their immigrant children. 
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significant difference was observed between parents with children who had 
higher and lower English proficiencies, H (1)=7.86, p=0.005. 
 
Difficulties with Academic Performance 

Parents of immigrant youth were asked if their children experienced 
difficulty with academic performance due to their limited ESL proficiency. 
Parents responded as follows: never (11, 36.7%), sometimes (12, 40%), 
often (6, 20%), and always (1, 3.3%) (Question 7, Appendix 4 B). A 
significant difference was observed between the responses of parents of 
youth with a shorter stay and the responses of parents of youth with a longer 
stay in Canada (H (1)=5.29, p=0.021), whereby a longer stay was associated 
with fewer difficulties. Other significant differences were observed between 
(1) responses of parents of youth with higher and lower ESL proficiencies (H 
(1) =4.64, p=0.03) and (2) between responses of parents of youth who had 
higher and lower speaking proficiencies (H (1)=6.95, p=0.008).  
 
Difficulties Understanding Canadian Culture 

In Question 8 (Appendix 4 B), parents of immigrant youth were asked if the 
limited ESL skills of their children caused difficulty in understanding 
Canadian culture. The most frequent response to this question was 
sometimes (15, 40%), followed by never (10, 36.7%), often (4, 20%), and 
always (1, 3.3%) (Figure 7). Parents of children who had stayed in Canada 
longer reported that their children had fewer difficulties with understanding 
Canadian culture than parents of children who had been in Canada a shorter 
time (H (1)=5.29, p=0.21). Parents of children with better English skills 
(H(1)=6.64, p=0.03) and with better speaking skills (H (1)=6.95, p=0.008) 
reported that their children had difficulties with Canadian culture less 
frequently than the parents of children with weaker ESL and speaking skills.  
 
Difficulties with Extracurricular Activities 

In response to Question 9 (Appendix 4 B), parents described how often their 
children experienced ESL-related difficulties while attending extracurricular 
activities: never (14, 46.7%), sometimes (14, 46.7%), often (1, 3.33%), and 
always (1, 3.33%). The responses of parents of immigrant youth who had a 
shorter and longer stays in Canada were significantly different (H (1)=10.46, 
p=0.001). Parents of children who had spent less time in Canada reported 
that their children had difficulties with extracurricular activities more often 
than the parents of youth who had been in Canada longer. Differences 
between the responses of the parents of youth who had arrived in Canada at 
younger or older ages were also observed (H (1)=6.77, p=0.009): i.e., with 
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respect to extracurricular activities, youth who were older upon arrival in 
Canada had more difficulties than youth who were younger when they 
arrived in Canada. Children’s English language speaking proficiency (H 
(1)=7.62, p=0.005) and overall ESL proficiency (H (1)=5.23, p=0.022) were 
factors in the reported difficulties with extracurricular activities. 
 
Difficulties Being Understood by Friends 

Parents’ responses to Question 10 (Appendix 4 B) that asked about the 
frequency of their child’s difficulties with being understood by friends were 
split as follows: never (12, 40%), sometimes (15, 50%), and often (3, 10%). 
Parents of youth who had been in Canada longer reported fewer difficulties 
with their children being understood by friends than parents of youth who 
had been in Canada a shorter time (H (1) =5.01, p=0.025).  

Overall, the responses of parents of immigrant youth indicate that 
immigrant youth experience multiple difficulties in Canada due to limited 
ESL proficiency. The parents of children with lower ESL speaking proficiency 
and lower overall ESL proficiency reported difficulties with adaptation to the 
new culture—particularly with making friends, understanding teachers’ 
instructions, academic performance at school, understanding Canadian 
culture, and extracurricular activities. Differences in the duration of stay in 
Canada and the age of a child’s arrival in Canada were perceived to affect the 
adaptation of youthful immigrants to the new Canadian environment. 
According to parents’ responses, children/youth who arrived in Canada at 
an older age and had lived in the country for a shorter period of time 
experienced more difficulties with adaptation.  
 

4.4.3. Correlations between Parents’ Perceptions of Children’s ESL Difficulties 
and Children’s ESL Proficiency 

Correlations between parents’ responses to the questions describing their 
children’s ESL-related adaptation difficulties and the ESL proficiency 
parameters of the immigrant youth are reported in Table 2 (significant 
correlations are highlighted). 
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Table 2. Correlations between parents’ responses to the questions 
about difficulties experienced by their immigrant children and the 
children’s ESL scores. 
 

Question Type of 
difficulty 

Listening Vocabulary/reading  Speaking Overall 

5 

finding friends 
r=-0.17; 
p=0.36 r=-0.03, p=0.87 

r=-0.09, 
p=0.62 

r=-
0.21, 
p=0.26 

6 

understanding 
teacher r=-0.15, 

p=0.41 r=-0.23, p=0.20 
r=-0.50, 
p=0.005 

r=-
0.39, 
p=0.03 

7 

school 
performance r=-0.15, 

p=0.41  r=-0.26, p=0.16 
r=-0.40, 
p=0.02 

r=-
0.35, 
p=0.06 

8 

Canadian 
culture r=-0.03; 

p=0.86 r=-0.29, p=0.27 
r=-0.39, 
p=0.03 

r=-
0.29, 
p=0.11 

9 

extracurriculars 
r=0.20; 
p=0.28 r=-0.37, p=0.04 

r=-0.53, 
p=0.002 

r=-
0.46, 
p=0.01 

10 

being 
understood by 
peers 

r=-0.14; 
p=0.46 r=-0.33, p=0.23 

r=-0.50, 
p=0.005 

r=-
0.38, 
p=0.03 

 
The Pearson two-tail correlations reported in Table 2 indicate that parental 
perceptions of most of the adaptation difficulties experienced by their 
children correlate negatively (medium strength correlations) with the 
children’s actual speaking proficiency skills. Overall, ESL proficiency 
correlates with three difficulties (finding friends, attending extracurricular 
activities, and being understood by peers). Knowledge of vocabulary 
correlates only with one parameter: “attending extracurricular activities.” 
These results agree with the Kruskal-Wallis tests reported above and 
highlight the importance of speaking skills in preventing communicative and 
other adaptation difficulties. 
 

5. DISCUSSION 

In response to critiques of acculturation studies that claim that the 
specificities of contexts are overlooked (Chirkov), our research focuses on a 
specific group of immigrants (by age and by country of origin). It confirms 
earlier results that pointed out the utmost importance of language 
proficiency in the majority language for immigrants’ adaptation in general 
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(Andrade; Gonzales; Lam; McKay-Semmler and Kim) and for immigrant 
youth in Canada (Jia et al., “English Proficiency”; Lee and Chen; Portes). 
English language proficiency is indispensable for successful adaptation 
(acculturation) of immigrant youth in Saskatchewan (and in other English-
speaking locations in Canada), since acculturation permeates most other 
aspects of adaptation, such as making friends and socializing (Jia et al., 
“English Proficiency”; Lee and Chen; Schleifer and Ngo).  

Our study indicates that after relocation to Canada, Ukrainian immigrant 
youth experience a range of challenges connected with their level of English 
proficiency. Almost all (87%) of the youth participants noted difficulties 
related to ESL proficiency upon arrival in Canada. The most frequent 
difficulties (named by at least 30% of the immigrant youth studied) were 
expressing themselves in English, communicating with peers and finding 
friends, and understanding school materials and teachers’ explanations. 
Similar to earlier research (Chiswick and Miller; Rumbaut; Fillmore), 
participants’ insufficient knowledge of ESL resulted in shyness and a fear of 
making mistakes in L2.  

The observations of immigrant youth participants were supported in the 
parents’ responses to questions concerning the relationship between ESL 
skills and problems with understanding Canadian culture and difficulties 
being understood by friends. Earlier studies have demonstrated that ESL 
proficiency affects the adaptation of children and youth and particularly 
affects peer relationships and networks (Stodolska; Masgoret and Ward). 
Our study also demonstrated a connection between academic performance 
and ESL proficiency established in earlier studies (August and Hakuta), but 
only for the speaking skills. By reviewing parental reports we found that 
speaking skills are key elements in overcoming adaptation difficulties. It 
should be noted that the present study measured a “delayed” proficiency, a 
few years after immigration. 

It is worth noting that some of the parents in our study appeared to 
underestimate the degree of ESL-related difficulties experienced by their 
children after immigration (between 27% and 48% of parental responses 
indicated that their children “never” had ESL difficulties).  

The motivation for ESL acquisition of youth immigrants in our study was 
very high and overwhelmingly pragmatic (Dörnyei 65): they learned English 
to get a better job, a higher education, and to improve interaction with peers. 
These sentiments are echoed in their parents’ responses. The majority of the 
parents interviewed believed that ESL learning is very important for or 
crucial to the performance of immigrant youth at school, their future careers, 
their communication with peers, and their acceptance in Canadian society. 
These results are not surprising, as earlier studies have found that 
immigrant children and adolescents are more highly motivated academically 
than their Canadian peers (Areepattamannil and Freeman). 
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Our study also supports the importance of the following factors in 
adaptation of children and youth: duration of stay in Canada and age upon 
arrival. In congruence with earlier research (Stevens), our results suggest 
that difficulties in understanding teacher instructions and difficulties in 
following extracurricular activities are more severe among immigrant youth 
who have lived in Canada for a shorter period of time compared to 
immigrant youth who have lived in Canada for a longer time (as reported by 
parents). Age upon arrival in Canada was only significant for immigrant 
youth who had difficulties with extracurricular activities (as reported by 
parents). Immigrant youth who arrived in Saskatchewan at an earlier age 
were reported to have difficulties with extracurricular activities less 
frequently than immigrant youth who arrived in Saskatchewan at a later age. 
Such relevance to immigrant youth adaptation of (1) time spent in a new 
country and (2) age upon arrival in a new country have been reported in 
earlier studies (Fry; Stevens). 
 

Limitations of the Study and Directions for Future Research 

The study was limited by the sample size (the location offered a relatively 
small population) and by lack of funding, so the results cannot be 
generalized. The small sample size limited possibilities for statistical 
analysis. Further research could address a larger sample in more diverse 
locations. 

The ESL proficiency of the immigrant youth was measured at the time of 
the study, whereas the initial ESL proficiency of the immigrant youth upon 
entering Canada would likely have had a much stronger predictive power for 
the adaptation to Saskatchewan of Ukrainian immigrant youth. A 
longitudinal study of immigrant children/youth adaptation with repeated 
measures of ESL proficiency and adaptation difficulties could resolve this 
limitation in the future. 

Apart from the language proficiencies of immigrant youth, we present 
quantitative data from parental responses regarding the adaptation to 
Saskatchewan of their immigrant offspring. However, parents’ awareness of 
their children’s adaptation difficulties is likely limited. Moreover, our study 
did not consider the home country language, culture retention, family 
policies, family health, and other aspects of immigrant youth adaptation 
(Lam). 

Due to the small sample size, some factors that we analyzed (in 
particular, gender, age, school type) were not found to be significant to the 
adaptation of Ukrainian youth to life in Saskatchewan. In particular, school 
type did not appear to be significant in parental responses, possibly because 
only ten immigrant youth participants attended Ukrainian bilingual school 
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(vs. twenty immigrant youth participants who attended schools with English 
as the sole language of instruction). It is possible that the parents of the 
immigrant youth studied were not fully aware of the different experiences 
that children have in Canadian English-language-only schools and Canadian 
Ukrainian bilingual schools, or the parents might have had general 
misconceptions of bilingual schools. Some parents reported skepticism of 
bilingual schools and expressed a belief that the ESL progress would be 
faster in a full immersion context (similarly to Lee’s findings). However, 
applied linguistic research has shown that including immigrants’ native 
language in educational contexts has multiple positive benefits in the 
adaptation of immigrants to a new language (Bialystok; Lindholm-Leary). 
The importance of school type is affirmed in the qualitative part of the 
present study in the interviews with young immigrant participants. Their 
adaptation experiences were less traumatic and more positive due to the 
additional help with assignments, materials, and English vocabulary and 
grammar that they received from other children and teachers/TAs who 
spoke Ukrainian. This point, however, needs to be confirmed in future 
studies. A more focused comparison of parental beliefs about the benefits of 
one school type over another and their children’s experiences in 
monolingual English vis-s-vis Ukrainian bilingual schools could clarify the 
significance of the “school type” factor.  

About 73% of the participants in our study took ESL classes in Canada. 
Of these, 66% indicated that these classes were helpful. Earlier studies 
reported unsuccessful experiences of immigrant youth with ESL classes 
(Stodolska), attributing the unsuccessful experiences to the learning climate 
and the quality of teaching in the ESL classes (Portes and Rumbaut). We have 
no evidence to interpret the level of satisfaction of Ukrainian immigrant 
participants with their ESL courses. The ESL experiences of different groups 
of immigrant youth would be an interesting new direction to explore. 

Our study also suggests some differences between the responses of 
immigrant youth and the responses of their parents regarding their 
perception of the youth’s adaptation process. First, the parents seem to 
underestimate the amount of adaptation difficulties faced by their children. 
Second, immigrant youth responses do not show many concerns regarding 
the understanding of Canadian culture, whereas 63% of parents responded 
that their children had difficulties understanding Canadian culture. It would 
be interesting to pursue these differences in future studies. 
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6. CONCLUSION 

As the government of Canada attempts to divert the immigrant flow from 
major cities to other areas of the country (Ferrer et al.), investigations of 
immigrants’ adaptation in less populated areas are increasingly more 
pertinent. The successful adaptation of immigrants and refugees 
necessitates an integrative role of ESL skills (Lam). The growing cohort of 
youthful immigrants has a high potential for successful integration in the 
Canadian society if the concerns and needs and special vulnerabilities of this 
cohort are addressed (Yang). 

Our interviews with Ukrainian immigrant youth indicated that they had 
very limited English proficiency upon their arrival in Canada, and their 
inability to communicate negatively affected their adaptation to the new 
country. Immigrant youth reported that upon their arrival in Canada, they 
had limited ability to express themselves in English, to communicate with 
peers, and to find friends. They had difficulty understanding school materials 
and teachers’ explanations. They were afraid of making mistakes and were 
too shy to ask for help in L2. Here we show that ESL-related adaptation 
difficulties of the immigrant youths’ (reported by parents) are connected 
with the time they have spent in Canada, their age upon arrival, and their 
overall English proficiency. In our interviews with Ukrainian immigrant 
youth, the subjects professed a motivation to learn English so they would be 
able to communicate with peers, and eventually to get a better job or receive 
a higher education. Although the results are preliminary rather than 
definitive due to the small sample size, in terms of potential applications, our 
study highlights the importance of ESL skills in the adaptation of immigrant 
children and youth in Saskatchewan.  
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APPENDIX 1 

Listening Test Questions 

1. Dogs are man’s ........ friend. 
● Better 
● Best 
● Good 
 
2. A cat may one day ........... the house. 
● Leave 
● Stay in 
● Forget 
 
3. Dogs guard the house from .............. . 
● Friends 
● People 
● Thieves 
 
4. They can bring you your .............. . 
● Supper 
● Slippers 
● Blanket 
 
5. Dogs ........... tell lies. 
● Never 
● Always 
● Often 
 
6. Touching them is .............. . 
● Relaxing 
● Stress 
● Dangerous 
 
7. When people see you with a dog, they often ........... to you. 
● Listen 
● Speak 
● Come 
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8. Dogs help people and can stay with people. 
● True 
● False 
 
9. Cats are man’s best friend. 
● True 
● False 
 
10. A dog can always stay with you, even when your friends may forget you. 
● True 
● False 
 
11. People with dogs may live a short life. 
● True 
● False 
 
12. Dogs are the best cure for stress. 
● True 
● False 
 
13. Friendship with dogs makes people strong. 
● True 
● False 
 
14. People run away from you, when they see you with a dog. 
● True 
● False 
 

APPENDIX 2 

Speaking Test Task 

Please describe what you see in these two pictures and the differences 
between the two pictures. The images are available at the following link: 
https://www.scribd.com/document/372380143/Flyers-Sample-Test-4. 
(Accessed 18 June 2021) 
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APPENDIX 3 

Interview Questions (research questions addressed in this article are in bold) 

Demographic information: 
 
1. How old are you?  
2. What grade are you in? 
3. How long have you been living in Canada? 
 
Adaptation difficulties: 
 
4. Did you want to leave Ukraine and move to Canada? Please explain 

why/why not? 
5. How did you imagine the life in Canada before moving here? Were your 

expectations met when you arrived here? 
6. Could you please tell me about the main difficulties you have 

experienced after arriving to Canada? 
7. Did you have any difficulties with English? Please tell me more about 

some specific situations when you experienced difficulties with 
English usage. 

 
English proficiency: 
 
8. Have you ever attended the ESL classes? Were the ESL classes helpful? 

In what way were the ESL classes helpful? 
9. What aspect(s) of English (reading, writing, speaking, or listening) were 

the most difficult for you?  
10. What is the specific motivation for you to speak fluent English? 

Please tell me why you think so? 
11. Had anything changed since you started to communicate better in English? 
 
Current language use: 
 
12. How many English-speaking friends do you have right now? Do you have 

any difficulties to communicate with them? 
13. How many Ukrainian and Russian-speaking friends do you have? What 

language do you speak with your Ukrainian (Russian) friends? 
14. What language do you speak with your parents? 
15. When watching TV, do you choose Ukrainian or English channels? Please 

explain your choice. 
16. How about now? What are you doing or did to improve your level of 

English proficiency?   
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APPENDIX 4 

Questionnaire Administered to Parents 

A) Background information (please insert your answer): 
 
1. How old is your child?   --------      
2. What is the gender of your child?  --------- 
3. What grade is your child in? -------- 
4. How long has your child been living in Canada? ----------- 
5. At what age did your child arrive in Canada? ------------- 
6. What type of school does your child attend? (French 
immersion/Catholic, public, Ukrainian bilingual, etc.)? ------------- 
7. Please explain the choice of the school for your child?   ------------- 
8. Has your child attended ESL classes in Canada? ------------- 
9. What is your gender?  ------------- 
10. What is your age?  ------------- 

 
 
B) English proficiency and adaptation (please check the box that applies in 
your case): 
 
1. How important is English for your child to be accepted in Canadian 
society? 
□ Crucial □ Very important □ Moderately important □ Slightly important □ 
Unimportant 
 
2. How important is English for your child’s good performance at school?  
□ Crucial □ Very important □ Moderately important □ Slightly important □ 
Unimportant 
 
3. How important is English for your child to become successful in his/her 
future career? 
□ Crucial □ Very important □ Moderately important □ Slightly important □ 
Unimportant 
 
4. How important is English for your child’s communication with friends?  
□ Crucial □ Very important □ Moderately important □ Slightly important □ 
Unimportant 
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5. Because of his/her level of English proficiency has your child experienced 
any difficulties with finding friends?  
□ Never □ Sometimes □ Often □Always 
 
6. Because of his/her level of English proficiency has your child experienced 
any difficulties with understanding teachers’ instructions?  
□ Never □ Sometimes □ Often □ Always 
 
7. Because of his/her level of English proficiency has your child experienced 
any difficulties with academic performance at school?   
□ Never □ Sometimes □ Often □ Always 
 
8. Because of his/her level of English proficiency has your child experienced 
any difficulties with understanding Canadian culture?   
□ Never □ Sometimes □ Often □ Always 
 
9. Because of his/her level of English proficiency has your child experienced 
any difficulties with attending extracurricular activities?  
□ Never □ Sometimes □ Often □ Always 
 
10. Because of his/her level of English proficiency has your child 
experienced any difficulties with being understood by his/her peers? 
□ Never □ Sometimes □ Often □ Always 
 
 

http://ewjus.com/

